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Abstract 
This study mainly focuses on the role of extensive reading in second language courses at Atilim University.  In fact, it 
is the motivating nature of extensive reading that both gives the students a space to read as they like and when they 
like, and furnishes them with a higher self-confidence to internalize what they have read and produce an authentic 
product that goes hand in hand with their language skills. Thus, the aim of this study is to investigate the idea if 
extensive reading can be an influential factor in improving their creativity in second language skills.  
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1. Introduction 
    While developing the second language, one of the most valuable and encouraging skills is the reading 
skill. In fact, it is an indispensible part of language acquisition.  It is through this receptive skill that many 
students become aware that they can become competent in terms of comprehending and responding to 
form an 
opinion and infer hidden ideas in a text. Reading can also help students develop a stronger self-confidence 
in using the second language as well. 
When it comes to reading for academic purposes, as the content of the reading texts may not match 
is not designed based on students  but their academic needs, it, though, can lose its popularity in 
the eyes of the learners and in time becomes boring. Thus, there appears a need to make the task of 
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reading much more appealing and enjoyable for them. It is then that Extensive Reading (ER) can serve as 
a savior in education arena both for learners and the teachers. 
To Day and Bamford, extensive reading is an approach of teaching and learning a foreign language 
through reading texts or books that are chosen personally by the students guided by the instructors (Day 
and Bamford 1998; Prowse 1999). In this approach, the main aim is to develop a reading habit on the part 
of students, let them enjoy their reading, and have a general comprehension of what they read without 
using dictionaries (Day and Bamford 1998). That is to say, through this type of foreign language exposure 
by reading and freedom of choice, the students can experience a new practice that might have a 
motivating impact on their language learning. 
There are many studies conducted regarding the role of extensive reading on language learning. Some 
of the researchers only focus on elements of language learning. For instance, Anderson, Wilson and 
Fielding put forth evidences to show that extensive reading would promote verbal fluency, general 
information as well as vocabulary (1988). In the same way, in a study conducted on extensive reading, 
Renandya and Jacobs (2002) emphasized the importance of extensive reading in development of topical 
knowledge in students. That is, extensive reading would 
vocabulary. Another study conducted by Hitosugi and Day mainly proved that extensive reading would 
extremely be influential on reading skills of the students (2004). On the other hand, there are also some 
studies that focus on the correlation between extensive reading and creativity of the students in language 
achievement in academic life. Thus, the fundamental aim of this study is to investigate the impact of 
extensive reading that is integrated to the program of the learners on their second language skills and 
creative practices. 
2. Method 
2.1. Design of the study 
This study is conducted at Department of Foreign Languages (DFL) at Atilim University to 
investigate how extensive reading can be an effective way for students to improve their creativity in using 
the second language. Firstly, two different levels of English courses that are offered through 2011-2012 
spring semester in the department were chosen to pilot this study. The first group was TIS/GSI 102 
courses (TIS- English for Turkish Management Department and GSI- English for School of Arts) in 
which Basic English (A1) 
group in which this study was administered was Eng 202 Presentation Skills group. This group is in the 
fourth semester of their education. Following prep-school education, they have taken 3 different skill-
based English courses before this semester at DFL. In these previously taken English courses, they have 
practiced reading comprehension, critical reading, essay writing, and argumentative essay writing. Hence, 
their level of English can be defined as intermediate (B2). The new extensive reading component-material 
appropriate to the nature of the study and level of the courses were arranged and added to the existing 
program. This program was piloted in three TIS/GSI sections and two Eng 202 sections. In the process of 
implementation, 45 students were interviewed and their responses were recorded. 
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2.2. Participants 
The subjects of this study were 45 students of different ESL courses in DFL Atilim University. 28 female 
and 17 male students whose age ranged from 19 to 27 were selected randomly.  
2.3. Instruments 
The means of this survey was qualitative. Thus, the instrument used in this study was in-depth student 
the questions to the nature of the study.  The interview questions were divided into three parts. The first 
part aimed at gaining information about the number of texts or books covered and their genre; the second 
second language 
development. The last part investigated the reaction of the students toward creative practices they were 
guided to produce.  
2.4. Data collection procedure  
For this survey 45 students were interviewed. 25 of them were students in Eng 202 Presentation Skills 
course and the other 20 were the students at TIS/GSI 102 course. For each student a session of nearly 
fifteen minutes was arranged. All the interviews were conducted by the researchers personally in their 
office. This interview was done partially in English and partially in Turkish since the aim of the research 
TIS/GSI 
groups were at basic level of English, they needed guidance for understanding the interview questions. 
Most of the questions were explained to the interviewees to get accurate responses. The interviews were 
recorded with the consent of interviewees, and some clarifying notes were also taken by the researchers. 
2.5. Administration of data collection tool 
 As this was the first time that extensive reading was integrated as a part of English teaching and 
learning process at DFL, a detailed guideline was provided for each group of courses and shared with the 
instructors to help them understand the process of application. Along with the guidelines, various post-
reading practices and exercises were also prepared and suggested to the teachers.  In this way, the 
practices that would match the level and profile of the students in that specific group would be chosen and 
assigned by the teachers. Especially in A1 groups, it was decided to practice some of these extensive 
reading practices in class to help the students become aware of the nature of the practice and decrease 
their level of anxiety.  
As for other group, the detailed guidelines and processes were shared with the students, and they were 
encouraged to choose a book or an article that would appeal to their personal interest and match their 
level of English. As also asserted by Day and Bamford (2002), it was also suggested to the students not to 
choose a material/book that would exceed their level of English as it would be a discouraging factor for 
them to enjoy the practice.  
In order to find out the level of the stage-books that would be appropriate for the students in non-basic 
groups, they were asked to take the grader test at Oxford website (elt.oup.com) through which their level 
would be determined. After figuring out their levels, they had to choose a book from a variety of subjects 
that would appeal to their personal interest. Following this selection, the students were given deadlines 
and a variety of post-reading practices to share in their groups on the assigned dates. The final outputs of 
the students were collected and/or recorded with their approvals and consents. 
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3. Findings 
The findings of the study can be summarized in the same format as they were classified. Hereby firstly 
the comments of TIS /GSI 102 students will be examined, and later the reflections of Eng 202 
Presentation Skills will be analyzed.  
3.1.  TIS/GSI 102 Groups (A1) 
One of the groups in which extensive reading was practiced was TIS/GSI 102. As the level of English 
in these groups was mainly elementary, the feedback that they provided was of great significance since 
one of the secondary aims of the study was to investigate whether this practice could be helpful for the 
students who could hardly achieve reading English texts.  
As the interview questions illustrate, TIS/GSI 102 students have read short stories. The number of 
stories that they have read are seven within the first 10 weeks of their program. In some groups two and in 
some groups three of the stories were practiced in class as to guide them what they were expected to do. 
While some students evaluated the level of these stories as very low, some others claimed that they were 
over their level. This, basically, depicts the heterogeneous nature of the group.  
The second part of the questions was about the impact of extensive reading on their English level. 
They unanimously believed that this practice was influential on their speed in reading. Partially this group 
asserts that short stories helped them to improve their vocabulary skills. While 14 out of 20 students 
believed that it contributed to the betterment of their comprehension skills, only half of the students 
related extensive reading to self-confidence development. 
The individual activities that the group performed were mainly making picture stories, posters and 
drawing practices. Especially in GSI which constitutes of Fine Arts students, they all believed that 
drawing pictures was a great fun. They also played vocabulary games in which they had to achieve 
individually. Some of TIS students prepared posters with the help of their groups and some prepared 
posters individually. Some students also prepared power point slides for oral presentation of the stories. 
Learning and practicing about parts of speech was another activity that the students in both TIS and GSI 
carried out together in the group. This activity was completed with a poster formed out of these parts of 
speech which was an influential practice in enhancing their vocabulary recognition ability in this regard. 
The students generally believed that they enjoyed these projects or creative practices a lot. 
The last part of the practice focused on overall view of students about extensive reading. Unanimously 
they asserted that extensive reading was the most enjoyable part of this course as they had a chance to 
have fun. However, some students criticized the level of short stories as they contended that the level of 
them was very low, and it would be better to choose stories with higher levels. There was nothing that 
they thought should be amended other than either adding higher level stories or graded books. 
 
 
3.2. Eng 202 Groups (B2) 
Eng 202 Presentation Skills was the other group in which extensive reading was practiced. In this 
group the students read 2 books and 3 articles as a part of extensive reading practice until the 11th week of 
their 15-week program. The books that they chose were the stage books that are the abridged versions of 
novels. In addition, the level of the books is defined to be intermediate. Regarding the articles that they 
read extensively, the general criticism was on the high level of the articles. As the selective subjects given 
to students were controversial academic issues, the academic articles that they researched and found to 
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discuss in class exceeded their level of English. Thus, almost all students expressed their dissatisfaction in 
this regard.  
The second part of the interview focused on the impact of extensive reading on second language 
development. 18 out of 25 students in Eng 202 believed that this practice was partially influential in their 
reading comprehension and vocabulary development. However, nearly all students agreed on the idea that 
their speed in reading increased. Some of these students related this increase in speed to the limited time 
that they had to finish the text and get prepared for creative practices. The other issue that all students, 
except two, agreed on was the efficiency of this practice in enhancing their self-confidence in their second 
language skills. While some of them believed that reading books mainly encouraged them to remember 
and use the language patterns, some others asserted that listening to the CDs helped them to overcome the 
most fearful aspect of language learning and production skills which is pronunciation problems. 
In the third part of the interview, questions about creative practices based on extensive reading were 
touched upon. These activities consisted of making posters, drawing pictures, making picture stories, slide 
preparation, script writing, film shooting, and drama. Some of these practices were done individually and 
some others were in the form of group work. In case of individual practices, the students who studied in 
different departments were more satisfied with individual work, while the ones who studied in the same 
departments had a chance to come together more; thus, for them, group work was a kind of sharing 
responsibilities which they enjoyed more. Some students stated their positive views on the efficacy of 
group work by saying that they had fun with their group members, they laughed a lot, they encouraged 
each other while performing, they edited the (English language) scripts that they were to perform, and 
they enjoyed drawing and preparing hand-made posters. 
On the other hand, some students emphasized the difficulties that they faced during group activities. 
As the main problem, time was an effective factor since, they believed, all these creative activities, 
especially film shooting was a matter of excessive time consumption. The other problem was the 
limitation in equipments for film shooting since they could not manage to increase the quality of voice 
recording in their practices. The negative criticism regarding group work was the popular criticism 
participate during the process. 
Finally, an overall view of Eng 202 students about extensive reading practice was asked. Except 4, all 
students believed in the effectiveness of this practice in terms of its impact on their language 
improvement, regaining reading habit, and enjoyable creative projects. Nevertheless, they asserted that 
the number of practices should be decreased since other than extensive reading, they should do other 
activities and readings for this course and their other courses. Thus, they had difficulty in managing and 
arranging their time, because they were too busy during the semester. This, some believed, could 
influence their academic success negatively. 
4. Conclusion and Implications 
In line with the objective of this study, which was to investigate the impact of extensive reading 
practices on the language learning and self confidence development of students in the Department of 
Foreign Language at Atilim University, various conclusions can be extracted. To begin with, it can be 
concluded that extensive reading practice can be applied in all levels of language teaching and learning. 
To put it another way, there is no need to hesitate in applying this practice in elementary groups. The only 
issue to be considered here is to arrange the level of the extensive reading material. However, through the 
feedbacks taken from the students of elementary groups, it can be asserted that in heterogeneous groups, 
it would be more logical to provide a chance for the students whose enthusiasm for reading is more. Thus, 
the range of stories chosen for this group should be revised, and also applying the same system of 
assessing their language level (using oxford reading test) before assigning extensive reading practices 
would be the most practical and encouraging way. 
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In accordance with the interpretations and conclusions drawn from the responses of the interviewees, 
it can be suggested that students should be given the freedom of choice in working individually or as a 
group while they are encouraged to produce creative works
group work or individual work may in some ways distract them and reflect a non-realistic result. In fact, 
language learning style is diverse, they should be asked to decide whether they want to 
work individually or in groups. Although some experts assert that with group work, people can develop 
themselves socially, emotionally, and cognitively, and this collaborative effort can furnish them with 
secondary skills such as ability to synthesize, elaborate, reason, and think critically, it should not be 
ignored that for some students with weaker social skills, working individually can be an asset. Obviously, 
providing this freedom of choice paves the way for more realistic results.  
As the final conclusion to this study, it can be contended that students who claim to be too much 
squeezed under the pressure of their academic courses, have a positive view regarding extensive reading. 
They maintained that this practice not only contributed to their language development, but also it was an 
escapade for them from their courses.  They also declared the positive stance regarding their freedom to 
choose the material that was of their personal appeal.  
However, the major criticism in this regard was lack of time for getting prepared for the creative 
practices. Also, in more technological practices, they believed, they need to be equipped with 
technological devices such as voice recording and film shooting devices in order to overcome external 
problems. 
To conclude, extensive reading, in nature, is a practice that needs permanence. Thus, a one semester 
practice would not have a thorough influence on the learners, and that is why students should continue 
this practice for a longer period. In the same way, the result that is obtained through this study should be 
stabilized with a second investigation.  It should be avowed that by taking into consideration the 
feedbacks that were taken through this study and by carrying out some crucial amendments to the 
designed program for extensive reading, another more in-depth investigation should be done after the 
second semester application. It is after comparing the results of these two studies that a final conclusion 
can be reached.  
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